Africa following the election of a black government in 1994. Staff equity profiles suggested that the number of black and women academics would increase significantly. Everyone expected that black institutions would receive redress funding to compensate them for decades of underdevelopment. Academics anticipated that salary levels and working conditions would improve. Others expected improvements in research output. In addressing these issues, this chapter examines a number of questions. What is the state of the academic profession in the most developed country in Africa? What terms govern work and employment conditions of academics in South Africa? What changes have occurred in the employment of black and female academics following the election of a democratically elected black majority government in 1994? How do salaries of South African academics compare internationally and what key changes are shaping the development of work practices in South Africa?
The Shape of the Higher Education System
As in many other countries, higher education institutions in South Africa operate within a regulated framework that is currently founded upon a binary structure. This binary divide is an effect of the transference of tertiary institutions and programs in education, nursing, and agriculture to higher education institutions.
1 Overall, South Africa presently has 36 public higher education institutions: 21 universities and 15 technikons. 2 The role of these institutional types has been described as follows:
The universities and technikons are intended to be complementary sectors with formally equal status but with differentiated missions. The binary distinction between the two sectors is based on the universities' role in general formative and professional education and basic and applied research, and the technikons' role in vocational and career education and "product related" research and development. (NCHE, 1996) Taken together, 33 are residential institutions, and 3 (2 universities and 1 technikon) function mainly as open distance-learning centers. These institutions are largely subdivided in terms of their racial origins and are either described as historically white universities (HWUs) and historically white technikons (HWTs) or as historically black universities (HBUs) and historically black technikons (HBTs). Among the universities, 11 are historically white institutions and 10 historically black institutions. Among the technikons, 8 are historically white institutions and 7 are historically black institutions.
Among the universities, language provides a further key historic marker, as some white universities were established as English-medium institutions and others as Afrikaans-medium institutions. Besides language differences, these institutions historically differed sharply by dint of their missions. First, English universities were dedicated to the intellectual pursuit of truth, justice, academic freedom, and autonomy, while Afrikaans universities were required to promote social order and to facilitate the advancement of Afrikaans speakers and the Afrikaans community. Second, in contrast to the Afrikaans universities, which did not admit any black students until the 1980s, the open English universities admitted small numbers of black students from the 1920s onward, but maintained segregation practices until the early 1970s by either excluding blacks from residences or admitting them to separate residences.
By contrast, black institutions, mainly established to promote the self-development of blacks in ethnic states, are divided in terms of ethnic classification and regional location. The origins of these institutions can principally be traced to the passage in 1959 of the Universities Extension Act. This act established the university colleges of the north (for Sotho, Venda, and Tsonga speakers), Fort Hare (for Nguni/ Xhosa speakers), Zululand (for Zulu and Swazi speakers), Western Cape (for "coloureds"), and Durban (for Indians). Later, a further three residential black universities were established in ethnically
